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Unit Description: Students will read, evaluate, analyze, and respond in writing to 
the autobiographical book, Narrative of the Life of Frederick Douglass, An American 
Slave, Written by Himself. Students will produce an argument essay on their choice of 
topics/claims regarding Douglass’ narrative from a given list. Students will also 
produce an infographic to demonstrate their knowledge of modern day slavery as 
revealed in a lecture, “How to Combat Modern Slavery” by Kevin Bales/TED Talk.  
 
Unit Timeline: Four to five weeks; structured for daily 50-minute class periods. 
 
Standards Alignment- Missouri Learning Standards (adopted 2016) 

 

• Read and evaluate one informational text and one video lecture in order 

to address the unit’s essential questions. RL 8.4, 8.8; DOK 2, 3, 4 

• Write an argument to support a position that evaluates a specific claim 

regarding Frederick Douglass’ narrative W 8.1; DOK 3, 4 

• Write responses that analyze Douglass’ narrative; W 8.10; DOK 2, 3, 4 

• Produce an infographic that connects Douglass’ narrative and historical 

slavery to modern day slavery. W 8.2A; DOK 3, 4 

 

 
Essential Questions: What does it mean to be human? How is education connected 
to human freedom? Why does slavery harm both the enslaved and the enslaver? What 
literary techniques do authors use to condemn injustice in societies? How can 
historical literature lend insight to problems such as modern-day slavery and human 
trafficking? How do infographics convey complex information? 

 
Diverse Learners  

1. For the Pre-Assessment, student with Individual Education Plans (IEPs) will be 
allowed to learn in the special services classroom to receive accommodations as 
specified in their IEP. 

2. During classroom discussions the teacher will: 
• Ask pointed questions of diverse learners to ensure engagement. 

Questions should allow for student success in order to maintain interest. 
• Provide white boards, clickers, or other tools so that all students are held 

accountable to answer questions during class discussions to ensure all 
students are engaged. 

3. On day 2 when the teacher reads aloud “Introduction – When the Lions Write 
History,” struggling readers and writers should be given a copy of the text to 
follow along. It may be difficult for struggling readers to listen for new words and 
write them down quickly on a bookmark due to spelling deficits. If students can 
highlight the words in the text as the teacher reads aloud, they will likely 
experience more success in identifying unfamiliar words and still be able to keep 
pace with the teacher as she reads. This will also provide a visual for those 
students who struggle with auditory comprehension. 

4. On days when students are paired to discuss various aspects of the unit, it is 
important to pair students in such a way that struggling learners are paired with 

http://www.ted.com/talks/kevin_bales_how_to_combat_modern_slavery?language=en
http://www.authenticeducation.org/ae_bigideas/article.lasso?artid=53


students who are capable of aiding the struggling learner through the expected 
process.   

5. For students who struggle with reading, beginning on day 3 when students are 
expected to read the text: 

• An audiobook of Narrative Of The Life Of Frederick Douglass: By 
Frederick Douglass can be purchased. The Kindle Edition can be 
downloaded on a library Kindle for $.99 from Amazon. It is also available 
on audio CD for $11.95 from Amazon.  

• Another option would be for the teacher to allow peers to read together or 
for the special services teacher (if the student has an IEP) to read aloud 
with the struggling readers. 

• If possible, the teacher could request that the struggling readers be 
grouped in the same study skills class for last hour and use the book as a 
resource.   

• The school library contains books that could be used as an alternative that 
are written at a lower reading level.   

• Escape to Freedom: A Play About Young Frederick Douglass (reading 
level 5.1) 

• Frederick Douglass: Leader Against Slavery (reading level 2.9) 
• Frederick Douglass: Writer, Speaker, and Opponent of Slavery (reading 

level 3.5) 
6. When students are distributed the Text-Based Question, Comprehension Check, 

or other handouts per chapter, the teacher may: 
• Allow struggling learners to receive peer tutoring or work with a partner 

in order to accomplish the task.  
• For students with IEPs, the teacher may allow students to receive help 

from the special services teacher in reading and recording their answers 
on the handout if it is in accordance with their IEPs.  

• The teacher could also allow students to respond to the questions orally in 
order to gauge the students’ comprehension. 

•  If students struggle with the written portion of the assignment, the 
teacher may allow students to type their answers rather than handwrite.  

• When expected to write in complete sentences or restate the question in 
the answer on a worksheet, struggling writers may need a modification for 
this expectation. This could be by removing this expectation and allowing 
students to write short answers rather than complete sentences. However, 
if the teacher needs to know if the student is capable of restating the 
question and answering in a complete sentence, a scribe could be used in 
order to accomplish this goal.  

7. On day 9 when students complete the cloze activity, struggling learners will 
benefit from having a word bank to fill in the blanks.  Creating a list of definitions 
for students to match with the terms they are expected to define could be a 
possible modification as well. 

8. On day 11, the students are asked to use literary concepts such as tone, imagery, 
and repetition. On day 12, students are asked to discuss a metaphor from the text. 
It might be necessary to teach or review these concepts with diverse learners. If 

http://www.arbookfind.com/bookdetail.aspx?q=112818&l=EN&slid=29289227


so, the SMART  Notebook Lesson “Mood, Tone and Style” could be used as a 
resource. 

9. Prior to the lesson on day 13, the teacher may need to ensure that students grasp 
the concept of plot. The SMART Notebook Lesson, “Plot Diagram” is a good 
resource for review. A graphic organizer containing the elements of plot could be 
useful as well. One could be printed from the “Plot Diagram” lesson. 

10. On day 16, it may be necessary for the teacher to ensure students understand the 
meaning of the words “counter-argument” and “rebuttal” prior to discussing the 
purpose of these concepts in the text.  As students begin to brainstorm, organize, 
and outline their essays, the teacher may form small groups and work on a more 
individual basis with those students who struggle with writing. If possible, the 
teacher could also enlist the help of the special services teacher or Title 1 teacher, 
as necessary, to provide more individualized instruction to those students who 
are struggling.  

11. When students are expected to take notes on the video, “How to Combat Modern 
Slavery,” the teacher can expect struggling learners to try to take notes, but 
realize that they may need a copy of another student’s notes or the teacher notes 
in order to ensure they have adequate information for their next project.  

12. When students are creating the infographics, it may be necessary for the teacher 
to create a small group for more individualized instruction or allow struggling 
learners to work with a reliable partner in creating the infographic. The special 
services teacher can aide students with an IEP as needed and the Title I teacher 
may help students as needed in the general education classroom as well.  

13. Struggling learners may need extended time to formulate the reflection piece on 
how their opinions have changed since the first viewing of the Race Relations 
Powerpoint. The teacher can help by providing a hard copy of the three reflection 
questions rather than just have them listed on the Smartboard so that students 
can complete the assignment as homework. Also, the teacher may modify this 
assignment by requiring struggling learners to answer fewer opinion questions 
and by requiring a shorter length.  

14. For the Post-Assessment, the students with IEPs will go to the special services 
room to receive accommodations as listed in their IEP.  

15. It may be necessary for teachers to use online translation tools for ELL students 
One such tool is https://translate.google.com/. This could be used for 
instructions or text could be cut and pasted into the translator so that students 
can receive some instruction/text materials in their native language. In addition, 
this tool could be used by ELL students in order to translate their own writing 
completed in their native language into English. 

16. For Gifted students, the teacher may: 
• Let the students move quickly through the required curriculum content and onto 

more advanced material. Allow for academic rigor.  
• Allow students to pursue independent projects based on their own individual 

interest pertaining to the unit of study. 
• The teacher could inform the Gifted teacher about this unit so that she/he can 

provide advice/support on ideas or activities. 
 

Family and Community Involvement  

https://translate.google.com/


In an activity after their reading of Ch. 1, students will complete an information sheet, 
“An Exercise in Identity,” that they may complete with the help of family members. The 
sheet asks students to fill in their name, significance of their name, age, birthplace, 
birthday, sibling relationships, parental or guardian relationships, and grandparent, 
and/or extended family relationships.  These sheets ask for general information that 
students will later use in a classroom discussion activity. The activity, while enhanced by 
participation from family members, does not depend on the student taking the sheet 
home. If students are unable to receive help from home, they will still be successful in 
completing the sheet and participating in the subsequent discussion on personal 
identity, a key component of “being human,” which was denied Douglass by his 
enslavers. 
 
Formative and Summative Assessments  
Pre-Assessment: Students complete an objective test that asks questions about 
Frederick Douglass’ narrative. (DOK 1,2) 
Reading Comprehension Checks: As students progress through the narrative, 
they complete brief quizzes that assess their reading comprehension.(DOK 2,3) 

Written Responses: Students plan and write in response to questions regarding 
Douglass’ narrative and Bales’ video presentation. (DOK 3,4) 

Reflective Essay: Students plan (brainstorm, complete graphic organizer) and write 
a reflective piece that makes connections and analyzes historical and contemporary 
texts and video. (DOK 3,4) 

Argument Essay: Students plan (brainstorm, complete graphic organizer) and 
write an argument essay to support their choice of topic from a given list. (DOK 3,4) 

Infographic: Students plan (brainstorm, complete rough draft) and create an 
infographic to summarize important facts and data from a lecture presentation. (DOK 
2,3,4) 
Post-Assessment: Students complete an objective summative assessment that asks 
questions about Douglass’ narrative and its effects on slavery and abolition, and 
reveals their learning and thinking skills acquired during the unit. (DOK 1,2) 

 

Unit Materials, Daily Lessons, and Activities 
1. Day 1: Pass out Pre-Assessment. Students should do their best to answer the 

objective questions about Douglass’ narrative. They should turn in the 
assessment when they are finished and read while others finish. 
  

2. Day 1: Teacher builds background and assesses prior knowledge of Frederick 
Douglass. Class discusses their own knowledge and experiences in reference to 
Douglass. Have they read about, watched TV programs about him? What do 
they know about the term abolition or abolish? (Explain the term “abolitionist” 
and how it partially defines Douglass.)  Review the connection between 
Pakistani activist and shooting survivor Malala Yousafzai and the human right 
to education. Is this a right that has only recently been abused or neglected? 
Explain that reading Frederick Douglass will show us that the right to an 
education is a human right that, throughout history and around the world, has 
been challenged and/or denied to certain people. In addition, reading this book 
will also give us insight into current race relations in the U.S., especially the 

http://../AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.Outlook/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.Outlook/QO9UP8K8/Assessment%20Pre%20and%20Post.docx


Black Lives Matter movement. Show “Race Relations” Powerpoint to 
students, pausing to discuss current news events. End with a statement that 
Douglass’ book opens a dialogue about how to deal with the enduring scar and 
after-effects of slavery on American culture. 
 

3. Day 2: Note: Modify this day’s lesson for your particular school and student 
body. Teacher explains that the language used in Douglass’ narrative is unique 
to its time. Students will encounter a) new and difficult vocabulary, b) 
antiquated and obsolete vocabulary, and c) offensive racial slurs that are 
unacceptable today. Distribute and read aloud the handout, A Note on the 
Word “Nigger.”  Discuss the points made by the author regarding the 
acceptable use in context of this word that appears numerous times throughout 
Douglass’ narrative. Facilitate a safe, informal conversation about students’ 
reactions to this word and its use, which is advocated by the author of the 
article. Discuss why one might choose to say “n-word” and not “nigger” in an 
educational setting. Students should understand Douglass’ purpose and right to 
use the word in his own writing; however, students should understand that this 
word can be disrespectful, harmful, disruptive, and insensitive, especially to 
African-American students.  
 

4. Distribute Douglass books. 
 

5. Teacher reads aloud Peter Gomes’ “Introduction—When the Lions Write 
History” from the Douglass text to provide more background and a framework 
for the preface and chapters that follow.  Students should write down on a 
vocabulary bookmark new words they encounter during the reading. Stop as 
needed to discuss words that need on-the-spot clarification. Discuss the concept 
of cultural amnesia and the labeling of Douglass’ work as a “classic” (para. 2), 
which the author believes has the potential to render the text as irrelevant 
today. Read through para. 4. 

 
6. Day 3: Discuss and share with the class the Essential Questions (EQs) of this 

unit. Project the EQs on the screen. Read over these questions with the class then 
have students find a partner. For the next ten minutes, each team should choose 
one EQ to discuss, explore, or respond to. After ten minutes, have partners share 
their thoughts to the class.  

 
7. Read aloud beginning with para. 5 of Gomes’ introduction. Equate the “hardest 

philosophical questions of the age” that Douglass asked to the EQs of our unit. 
Explain that these questions are at the heart of Douglass’ experience and were 
the fuel that propelled him out of slavery. Continue reading through para. 7 
(“…as it was irrefutable.”). Re-read the final paragraph where Gomes writes 
that Douglass, “Thus laid bare the root of the evil system.” Build anticipation for 
Ch. 1 by letting students know that part of the success of this narrative during 
its day was that in it Douglass clearly revealed the machinations of slavery to a 
curious audience. He was one of the first American slaves to have recorded his 
experiences; it was impossible to do so because slaves were kept from learning 
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to read and write. Douglass wanted to “name names” and call out as best he 
could those who had enslaved him. He went at his task with veracity, spared no 
one, and did not hesitate to reveal the gory details of the “peculiar institution” 
known as American slavery. 

 
8. Read aloud Ch. 1. Students should write down new words they encounter on a 

vocabulary bookmark as we read. Stop as needed to discuss words that need 
on-the-spot clarification. The chapter ends with a description of Aunt Hester’s 
whipping. Discuss how in one short chapter, Douglass immediately begins to 
reveal slavery at its worst, helping to establish his case. Discuss in particular 
the passage on pg. 23: “It was the blood-stained gate, the entrance to the hell of 
slavery, through which I was about to pass.” Analyze this sentence word by 
word. Discuss the effects of “blood-stained gate,” “hell of slavery,” and “through 
which I was about to pass.” Distribute Ch. 1 Text-Based Question handout. 
Students are to complete the written response and turn in. If needed, they 
should complete as homework; due beginning of next class. 
 

9. Day 4: Turn in Ch. 1 Text-Based Question handout. Review end of Ch. 1 from 
previous day, including the concept of dehumanization. Discuss what the word 
means, how dehumanization is nearly always a recurring concept when certain 
groups of people are oppressed. How does being denied education dehumanize 
people?  

 
10. Distribute  Handout 5 -- “An Exercise in Identity.” Inform students that 

they may take this home, discuss it with family members (if they wish) for help 
in filling it out. Go over the components of personal identity that we all possess 
(name, birthday, birthplace, family relationships) and are listed on the handout. 
They are to provide the information and return the handout to class the 
following day to use in a class discussion.  

 
11. Read-aloud Ch. 2.  Students should write down new words they encounter on a 

vocabulary bookmark as we read. Stop as needed to discuss words that need 
on-the-spot clarification. Continue discussion on dehumanization. What other 
forms of dehumanizing behavior on the part of slaveholders does Douglass 
reveal? Ask students to analyze how these behaviors affected slaves, according 
to Douglass. Have a discussion on a point Douglass makes at the end of Ch. 
2.  Why does he write on p. 30, “To those songs I trace my first glimmering 
conception of the dehumanizing character of slavery.”? Ask class to determine 
why Douglass thinks that it’s dehumanizing when slaves sing songs. Is it 
because the songs were “a prayer to God for deliverance from chains,” and 
chains are used to contain and control animals, and therefore a tool to 
dehumanize? Is it because the singing is done not out of joy but out of sorrow 
and is a coping mechanism, as singing would be for a man on a “desolate 
island,” as mentioned in the final paragraph where Douglass  asserts that the 
singing by a person on a deserted island and the singing of a slave are 
prompted by the same emotion? Having to resort to song as a means of last 
defense and as a coping mechanism forces the singer to acknowledge his 
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helplessness, his depravity, and his inhumanity, and is, in effect, another form 
of dehumanization.  
 

12. Day 5: Review Ch. 2  from previous day, including our continuing discussion of 
dehumanization. Introduce a new concept that will be evident in Ch. 3, 
suppression. Ask what it means to suppress. Discuss related words, such as 
oppress, repress, depression. Have volunteers look up in an online dictionary 
the definitions for all these words and discuss how they differ specifically. Read 
aloud Ch. 3. Students should write down new words they encounter on a 
vocabulary bookmark as we read. Stop as needed to discuss words that need 
on-the-spot clarification. Distribute Ch. 3 Reading Comprehension Check 
handout. Students should work with a partner to define the words on the page 
and answer the brief comprehension questions that follow using complete 
sentences that restate the question. Turn in when finished. If needed, complete 
as homework; due beginning next class. 
 

13. Day 6: Students will visualize the immense size of Col. Loyd’s plantation, as 
discussed in Chs. 2-3, by drawing a diagram with a partner. Pass out copy 
paper and with students’ input, draw the heart of Loyd’s plantation on the white 
board according to the description in the text. Students should finish the 
diagram on their own, working with their partners. After groups have finished, 
pass out “Plantation Questions” with the following questions printed on them: 
How is the plantation similar to a self-contained city?  What would be the 
effects of that? How would this “set-up” affect a slave and his outlook on the 
world? How does the geographical isolation of a large plantation affect a slave’s 
“education” and further the practice of dehumanization? What are the 
advantages of having an isolated plantation for both slave and master? 
Partners should choose two questions and discuss them among themselves and 
be ready to contribute their ideas once all groups have finished with their 
plantation diagrams.  
 

14. Read aloud Ch. 4. After reading, discuss points made by Douglass about the lack 
of consequences for crimes committed against slaves, such as Demby’s murder 
by Mr. Gore on pg. 39. Ask how this would make you feel as a slave to know 
your testimony was worth nothing. Distribute  Ch. 4 Reading 
Comprehension Check handout. Students should work independently to 
define the words on the page and answer the brief comprehension questions 
that follow using complete sentences that restate the question. Turn in when 
finished. If needed, complete as homework; due beginning next class. 

 

15. Day 7: Review Ch. 4 from previous day. Build prior knowledge for Ch. 5 by 
asking and discussing with students how they would feel if they knew their work 
would never result in a monetary wage, an improvement, or any kind of 
reward. In Ch. 5, we will read how Douglass felt the first time he realized there 
was a reward for a job well done. Distribute Ch. 5 During Reading 
Questions handout. Students are to fill this out while teacher reads aloud Ch. 
5. 
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16. Discuss the answers to the questions on the handout, asking for comments and 
thoughts from students. Have students write in additional notes or corrections 
onto the handout before turning in. Finally, discuss the “deep conviction” 
Douglass experienced, as written in the last paragraph. Ask students where this 
personal belief came from, according to the text. Discuss how Douglass’ 
religious beliefs evidently sustained him in hard times. 

 
17. Day 8: Review Ch. 5 from previous day. Build prior knowledge for Ch. 6 by 

telling students you have named it the “Lightbulb Chapter” because in it 
Douglass relays the epiphany he experienced upon overhearing his master and 
mistress discussing his education. Read aloud Ch. 6. This chapter is pivotal in 
Douglass’ story. Distribute Ch. 6 Reading Comprehension Check 
handout. Students should turn in handouts when finished; grade on 
participation, but to earn full points, students must use complete sentences and 
restate the question in their answers. Students should work on these in class; if 
they don’t finish, they should take home as homework and are due next day. 

 

18. Day 9: Review Ch. 6 by passing out the handouts from previous day and going 
over the answers. Introduce Ch. 7 with a cloze activity. Pass out Ch. 7 Cloze 
handout that contains an  important sentence or two from the chapter with 
blanks and a word bank. Students are to work with two others to determine 
which words from the bank fit best into the blanks. Give students five to ten 
minutes to do this. As they wait for other groups to finish, their group should 
discuss what the quote means and also identify the feeling Douglass had that 
prompted the quote (desperation, powerlessness). Once all groups finish, 
discuss the quotes. Do not correct these if the students’ answers are wrong. Tell 
students that while we read aloud the chapter, they should determine if they 
used the correct words. Read aloud Ch. 7. Distribute Ch. 7 Reading 
Comprehension Check handout. Students should work independently to 
define the words on the page and answer the brief comprehension questions 
that follow using complete sentences that restate the question. Turn in when 
finished. If needed, complete as homework; due beginning next class. 
 

19. Day 10: Pass out books. Have the class brainstorm characteristics of Douglass’ 
personality that are evident so far in the narrative. Ask students to give an 
example or support their responses with references to the text. Now ask students 
to focus on chapters 5-6; have students cite characteristics they recall from their 
reading and support their responses with text references. Record their 
responses on the board. Now divide students into four groups of approx. four 
each (number off 1-2-3-4) and have students go to tables by their number. 
Distribute Handout 8 -The Development of Young Douglass. Discuss the 
directions where students are to find and record textual evidence from Chs. 5-7 
of sixteen character traits in Douglass. Divide the sixteen traits into four 
groups; each group should answer four of the traits, citing text passages to 
support the specific character trait. Give groups 20 minutes to complete this 
sheet. At 20 minutes, each group is to report their text passages to the entire 
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class; students should fill in all of the traits. Discuss the various traits as the 
conversation allows, facilitating a deeper discussion about the personality and 
motivations of Douglass. When finished, students should turn in papers and 
turn to Ch. 8 in the book, p. 58. Read aloud Ch. 8, pausing to discuss new 
vocabulary and to provide clarification as needed. 
 

20. Day 11: Review Ch. 8. Have students choose five words that summarize the 
chapter. The words must appear in the text. The words should not form a 
sentence. Choose five students or volunteers who want to present their words 
before the class. Students are to practice their impromptu speaking skills by also 
reading the passage or sentence that contained the word, stating their words, 
and then justifying why they chose those particular words. 

21. Pass out books and read aloud Ch. 9. Pause after the first sentence and discuss 
why the students think Douglass is suddenly able to begin giving specific dates 
in his writing. After discussion, relate that the text does not tell us that he has 
suddenly become aware of the dates, but rather that he feels at liberty to 
disclose the dates because he wouldn’t be endangering his teacher-friends like he 
would have been before this point in the timeline. Once he left for St. Michaels, 
Douglass felt at liberty to fill in the details of his life. Continue reading Ch. 9. 
After reading, have students mention the most effective point made during the 
chapter by FD. This can be the most memorable passage or moment for them 
personally, but they must explain how it was made effective (through the use of 
imagery, repetition, tone). Distribute Handout 10 – The Infernal 
Character of Slavery. Go over the directions that ask students to identify the 
tone(s) FD expresses in the ten quotations from Chs. 8-9, and then explain the 
point FD was trying to make in this passage. Students should work on these 
with a partner, by dividing the questions however they choose. Both students in 
the pair should fill in all responses before turning in. This will likely carry into 
the next day. Students will have an additional 15 minutes in class the next day to 
finish; however, if they don’t think they will be able to finish in 15 minutes, then 
they should complete as homework. 
 

22. Day 12: Read 12 pages of Ch. 10 (pgs. 70-82) and then discuss two key ideas 
from the text: 1) the passage that begins on p. 74: “Mr. Covey succeeded in 
breaking me. I was broken in body, soul, and spirit… and transformed into a 
brute!”  Have class number off 1, 2, 3, 4 and then transfer in groups to tables. 
Pass out slips from Ch. 10 Discussion Activity. One slip should contain the 
phrase, “My natural elasticity was crushed;” one slip should read, “my intellect 
languished;” another should read, “the disposition to read departed;” and the 
last, “the cheerful spark that lingered about my eye died.” Have groups discuss 
at their table the effect and meaning of these phrases and discuss how Douglass 
uses each phrase to describe the connection between a desire to learn and 
slavery or dehumanizing treatment. Students have five minutes to discuss their 
phrase with their group. After five minutes, have each group present their ideas. 
Facilitate discussion by asking for others’ input and ideas; and 2) the passage 
that begins on p. 75: the literary term, “apostrophe,” which Douglass uses to 
personify the sailing vessels he could see in Chesapeake Bay. Discuss the mood 
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that these images create in students’ minds and then contrast that with the 
mood the images created in Douglass’ mind, where they were envisioned to be 
tormenting ghosts. Explain how Douglass expressed his feelings as he watched 
the ships disappear into the unknown free world.  How are the sailing ships an 
effective metaphor of freedom? Have students discuss how these symbols of 
freedom were both joyous and tortuous, depending on the perspective of the 
viewer.  
 

23. Assign next 8 pages of reading as homework due next day (pgs. 82-90).  
 

24. Day 13: Open class with a discussion about the climax of the narrative… the 
two-hour fight on pg. 82 between Mr. Covey and Douglass, which Douglass 
calls “the turning point in my career as a slave.” Direct the discussion to the plot 
structure present in the narrative. If we know that this is the climax, are 
students able to place other previous events on a plot diagram? Have a 
volunteer draw a plot diagram on the white board and label it, taking 
suggestions from the class. The volunteer should insert as many “rising action” 
moments as students are able to recall from the book. Make students aware 
that, even though this is a non-fiction text, Douglass has placed the events of his 
life into a traditional plot structure.  

 
25. Read aloud the remainder of Ch. 10, pgs. 90-105. Pass out Frederick 

Douglass, Chapter X handout and read the question and directions aloud. 
Ask a volunteer for their thoughts on the question. Assign the response as 
homework due next day beginning of class.  

 

26. Day 14: Have students turn in Frederick Douglass, Chapter X handout. 
While students do your own “bell work,” skim through their responses and 
highlight especially insightful comments and ideas from the writing. Show 
responses on screen using a document projector and briefly discuss the progress 
the class is making in digging deeply into the text and practicing their 
elaboration and evidence skills. 

 

27. Begin to read aloud Ch. XI to p. 113.  (This chapter contains Douglass’ escape 
from slavery.) After reading, pass out Frederick Douglass, Chapter XI 
“Thinking on Paper” handout. Discuss the four question choices, asking 
students for ideas on how they might formulate their answers based on what 
they have read in this chapter so far. 

 

28. Finish reading Ch. XI in “protocol” reading groups.  
 

29. Day 15: After bell work, students have 20 minutes to complete Frederick 
Douglass, Ch. XI “Thinking on Paper” response. Tell students that five 
students will be randomly chosen to present their responses while others in class 
fill out a group rubric. Place Argument Essay Assignment: Frederick 
Douglass (The Narrative) on the front table. When students finish writing 
and are waiting on others to finish, they should get the sheet from the table and 
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skim through it, noting the topics they may choose from. These should be kept in 
their binders. 

 

30. Pass out Frederick Douglass Ch. XI Group Rubric. Choose students who 
will read their Ch. XI responses. Have students stand on the green rug and 
clearly read their responses. The rest of the class should check off the required 
quote set-ups: “For example,…”; “In other words,…”; and “Douglass makes this 
clear with the following statement:…”. Students should also rate the clarity and 
quality of the writing by circling the numbers on the rubric. 

 

31. Day 16: Pass out Argument Essay Assignment: Frederick Douglass 
(The Narrative) to those who did not have time to get one yesterday.  

32. Read through the assignment sheet, pausing at the requirements “counter-
argument” and “rebuttal.” Ask students the purpose of including a counter-
argument and rebuttal into their written arguments. (To exhibit sound 
reasoning and an even-handed consideration of all sides of an issue or claim.) 
 

33. Students plan (brainstorm, graphically organize, outline) and write the first 
draft of an argument essay to support their choice of topics from a given list. 
Pass out  “5-para. essay outline for students to use as a reference as they plan 
their writing. Discuss the location for the counter-argument and rebuttal within 
the essay. Have students determine, through discussion, where they think the 
most effective place would be for each of these elements. (Within the five-
paragraph structure, they should consider placing the counter-argument and 
rebuttal both within the last main body paragraph. Make sure students know, 
however, that this is a flexible guideline, that may or may not be suitable for 
their specific argument.) 

 
34. Students should write a first draft of their argument essay, typing it in MLA-

format on their Chromebook laptop within their Google Drive account.  
 

35. Students should print four copies of their first draft essay for use in Protocol 
Peer Review groups (PPRG). Distribute “PPRG procedures sheet” and read 
through the procedure, listing elements and general rules that  follow. During 
PPRG, students follow procedure for a structured and timed peer review of each 
other’s essays. Students offer feedback (praise and constructive criticism) of 
their peers’ essays. Students are to focus on the ideas and content of the essays, 
paying special attention to the following elements: thesis statement, preview 
statement, topic sentences for main body paragraphs, and in-text citations in 
MLA format. Students should not discuss minor editing errors; however, they 
may mark up their copy of the essay to correct editing errors that are on the Big 
7 list (capitalization, spelling, run-ons, fragments, correct homophones, 
powerful word choice, punctuation.) 
 

36. Based on suggestions received in PPRGs, students should revise their first 
drafts. On final day of writing, students should make final editing corrections 
on their second/final draft. Distribute “8th Frederick Douglass Essay Rubric” and 
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“8th Frederick Douglass Editing Checklist.” When they are finished making final 
revisions, additions, and edits, students should print and staple together all 
drafts, and other supporting papers (brainstorming, outline, notes) and turn 
in.  

 
37. Continue the unit to contemporary times by connecting Douglass’ Narrative to a 

TED/Talk  video presentation by author and activist Kevin Bales entitled “How 
to Combat Modern Slavery.” Preface the video by having a short discussion on 
whether the class thinks modern slavery exists in the world today. In their 
opinion, where is slavery more prevalent in the world and why?  

 
38. Play the video (18 mins.) on the screen, having students watch the lecture “cold” 

without taking notes. 
 

39. Watch the video again, having students take notes on notebook paper on the 
essential points Bales makes. They are to also write down three surprising new 
things they learn about modern day slavery. 

 
40. After watching the video, discuss the points Bales makes. Ask students to 

mention important points from their notes. Discuss how and why Bales alludes 
to Frederick Douglass in his lecture. Was this an effective connection that Bales 
made? Have students keep notes in their binders for use on next project. 

 
41.  Announce to class that we are going to learn an alternative way to convey 

information that we learned in the video lecture. They are probably familiar 
with this alternative method, which is the “infographic.” Explain that many 
print and online publications use infographics to convey complex information. 
Infographics often include graphs, charts, and images to convey data and 
details on any given topic in a visual form. 

 
42. Pass out copies of the following three laminated examples of infographics to 

partner pairs: Color Guide; Plastics; Internet Minute.  Allow students five 
minutes to study the three different infographics. Ask: What do we notice about 
these infographics? How does the “color guide” infographic compare to the 
“plastics” infographic? Which infographic is the best or most effective in their 
opinion, and why? How does the designer/writer engage an audience with the 
infographic, even an audience who may not initially care about the topic? Is the 
text or the visual design most important in each of these? Discuss the main 
messages of the three different infographics. How does the use of color and 
white space affect your ability to focus on the main message of the infographic? 
Other questions: how is font size used to emphasize certain facts. Does the 
infographic make a claim or develop an argument? If so, how can you tell? 
Record student responses on white board.  Tell students to keep all these ideas in 
mind as we view an introductory presentation about infographics. 
 

43. Watch Youtube video, “Piktochart and Infographics.” This eight-minute video 
introduces infographics, their history, purpose, features, and design elements. 
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The video also provides a short tutorial on Piktochart, a free app they will later 
load onto their Google Drive accounts from the Google Web Store. When over, 
discuss what else students learned about infographics, particularly Piktochart, 
from the video. 

 
44. Explain to students that we are going to create an infographic to post in the 

hallway that conveys information about three key facts they wrote down from 
the modern slavery lecture. They are to refer to their notes and choose the three 
most important facts, findings, or points from the video. Tell students that if 
they need to reference the lecture again, they may read a transcript, which the 
teacher will provide. 

 
45. Discuss audience: Tell students the audience for the infographics are students 

who are unfamiliar with modern day slavery. Some audience members may be 
unfamiliar with slavery in general.  
 

46. Get familiar with Piktochart. Have students get out Google Chromebooks and 
open their Google Drive accounts. Students should 1) open the Google Web 
Store, 2) type “Piktochart” into the search bar, 3) select the app when it is found 
and load it onto their accounts. Now have students explore the app and 
experiment with creating an infographic. They should not be trying to make 
their modern slavery infographic at this time; they are merely getting a feel for 
how the app works.  

 
47. Start a paper rough draft of an infographic. After students have 15-20 minutes 

of time to explore the app, pass out copy paper to students and have them sketch 
out a rough draft of their infographic.  

 
48. Ask: What type of charts or graphs would best convey your three key facts? 

Take ideas from three to four students, discussing their specific facts and what 
types of visuals would best convey the data.  

 
49. Explain that on this first introduction to infographics, the motto is “Keep it 

simple.”  Explain parameters: 1) Students should choose one simple color 
scheme and not stray from it. 2) Students should choose only one font, but they 
may use 2-3 variations of that font (italic, bold, size). 

 
50. Give students ten to fifteen minutes to sketch out their ideas for an infographic. 

At the conclusion of sketching, have students share and discuss their sketches 
with a partner. Circulate to check student understanding. 

 
51. Use two class periods for students to create their own infographic containing 

the three most important points about modern day slavery that Bales makes in 
his lecture. Provide an Infographic Rubric so students know what is required in 
the project. While the final product will be printed in color, students should print 
out drafts in black and white.  
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52. Tell students that the three infographics the class determines are the most 
effective and that best encapsulate the key points of the lecture with minimal 
mechanical errors will be uploaded to my class website.  

 
53. After infographic project, wrap up unit by viewing Race Relations Powerpoint 

again. 
 

54. After viewing the presentation again, students are to write a typed, one-page 
reflection piece on how their opinions have changed since the first viewing of the 
presentation at the beginning of unit. Show the Reflection Questions on the 
screen. Students should discuss the following in their reflections: 1) What have I 
learned about how writers can affect change or injustices? 2) How does 
knowing more about slavery affect my views about current race relations in the 
United States? 3) What have I learned about how historical slavery relates or 
connects to modern day slavery? 

 
55. Pass out Post-Assessment. Allow as much time as necessary for students to 

finish during class. Students should turn in when finished and read 
independently while others work. 
 

+++++++++++++++++++++++++++++++++++++++++++++++++ 
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